Background to the study

With the introduction o f the 1990-1991 Economic Structural Adjustment
Programme, Zimbabwe Polytechnics and Technical Colleges have witnessed an increasing number of students from all walks of life enrolling for non-formal adult education courses. Harare and Bulawayo Polytechnics were selected for the study because they are the premier tertiary colleges of higher learning in Zimbabwe. Mutare technical college was included to incorporate the views of students at a relatively smaller institution to increase the extent to which the results of the study could be generalized. The three colleges are strategically located to geographically cover the eastern, central and western regions of Zimbabwe which divide the country into three indigenous ethinic groups i.e. the Manyika of Mutare, the Zezuru of Harare and the Ndebele of Bulawayo.
The adult non-formal education courses that attracted the population included the following disciplines: The social roles of adults present themselves within the context of a multiplicity o f societal, civic and household chores that adults must fulfill throughout their lives forcing them to seek opportunities for further education as a coping strategy. According to Duke (1994) the dominant shared purpose of adult education has always been to enhance individuals' life opportunities, widen their horizons, empower participation and alter the nature of the society of which they are or become an active part. Thus education, generally, is not seen as an end in itself but as a means to an end. In a study by Beder (1990) , which focused directly on motivation in Adult Basic Education among IOWA students in America, ten basic factors influencing participation in Adult Education included: selfimprovement, family responsibility, church involvement, job advancement, economic need, educational advancement anduiging by other (Beder, 1990,p. 208 ).
Summarizing the reasons for continued learning by adults, Rogers (1996, p 11-12) stated:
a) "many adults leam because the occupation they pursue requires learning whether this occupation is in the home or in the fields or in a place of work and whether it is paid or not, changes in the work or general involvement or changes in the individu a! 's functions or status will call for new knowledge, new skills and new understandings for new attitudes and new patterns of behaviour" b) "secondly, as people grow older, they enter into new social roles, new relationships which may haye little to do with their, 'occupations'.' They marry, become parents, come to accept responsibility for elderly parents.instead of being dependents of those parents. They adopt new positions in society as householders, tax payers or voters, political members of a district; region or state. Moreover changes in social customs frequently call for a redefinition of these roles e.g. 'one generation of parents is not always the model for the next so that learning is required as each generation defines and executes these roles for themselves."
c) "Thirdly, as adults grow older, their interests and their attitudes towards the world around them change and their focus shifts and their sense of and desire for meaning alters. These changed perspectives and concerns will again lead to learning changes. New interests emerge as earlier ones decline and beliefs which once seemed adequate may no longer appeal while others come to hold their place with greater or less intensity."
Commenting on the social context of adult learning, Lovell (1980) says that adult learning is of the incidental kind and it happens as a consequence of the individual engaging in his/her day to day activities without any deliberate or conscious decision on his/her part to learn something new ..
Since this paper seeks to analyze the factors influencing participation in adult non-formal courses at 3 selected institutions in Zimbabwe i.e. Harare Polytechnic, Bulawayo Polytechnic and MutareTechnical College, it is pertinent at this point to establish a common understanding of non-formal education as a branch of adult education. Borrowing from Rogers' (1996) contributions, non-formal education can be viewed as purposeful and designed to meet the needs of individuals as they arise when facing new challenges or coping with new situations. A desire to learn direct the actions of adults to seek out what they need to learn at any convenient adult education providing agency. The adult non formal education courses that attracted the population understudy included the following: pattern cutting and design, motor mechanics,'dress making, hair dressing, computers, auto electronics, cake icing, welding and bookkeeping.
Methodology
.
Research Design
The survey research design was used to collect data. This was supplemented with informal interviews carried out with the principals and the heads of relevant departments of the three institutions studied. Records containing information on adult non-formal courses in which the target population was enrolled at the time of the study were also reviewed. 
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Results
The results of. this study are presented and discussed using Houles (i9 8 
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find in the circumstances of leaving a meaning which has no necessary connection with the content or announced purposes of a course. This study observed a close relationship and interplay among learning and goal oriented factors in influencing participation hence the discussion does not attempt to separate the two.
The main reasons for participation cited in Table 2 by the majority of the adult learners were to increase knowledge (42.2%), cope with high o f living (25.1%.) and find a job (12.9%). When learning is viewed as an empowering process Friere (1972), it can be safely assumed that the participants who said that their reason for enrollment was to increase knowledge had also intentions to find a job or advance in the present job in order to get a salary or better pay respectively so as to be able to cope with high cost o f living. Other related coping strategies would obviously be acquiring a practical skill cited by 4.2% o f the respondents, possibility to facilitate in running of a business venture cited by 4.2% or designing exclusive clothes cited by 1.3% of the respondents.
These findings are not surprising considering that this study was. carried out during the period when Zimbabwe was going through the Economic Reform Programmes that started 1990-1991 to date. The reform policies intended to improve efficiency and effectiveness in both the public and private sectors have resulted in the need to rationalize operations and consequently downsizing of staff through retrenchments or forced early retirements; Thus both the employed and unemployed have been forced by situations to seek alternatives for sustaining or earning a living. Table 3 , the individual would not be able to enroll at certain times
In terms of sources of information about the courses, it is evident from the findings that the majority (76.4%) of the respondents found out about the course from press advertisements and 17.5% knew about the course from friends and colleagues at work while 6.1% were advised to attend by a parent or guardian. According to Henry and Basile (1994) , sources o f information available to potential students influence motivations and decisions to participate. Brochures, newspapers, radio, television etc. foster course participation more than friends, colleagues, parents or guardians as indicated in Table 3 of this study. This suggests that the process o f acquiring, supplementary information about course options through written materials has the potential to transform an initially weak motivation to enroll into a stronger one by eliminating the necessity to seek out additional information.
Conclusion
The main reasons for participation in adult non formal education courses at Harare, Bulawayo and Mutare colleges cited by the majority of the participants were to increase knowledge (42,2%) cope with high cost of living (25.1%) and find'a job (12.9%). Using Houles Typology in Darkenwald and Mercians' (1982) typology of motivational orientations to learn, the most influential factors were learningand goal oriented suggesting that the major 'push' factors to learn were economic rather than leisure.
